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In order to help us develop the highest quality Curriculum Support resources, we are undertaking a
continuous programme of review; not only to measure the success of our resources but also to
highlight areas for improvement and to identify new development needs.

We invite you to complete our survey by visiting the website below. Your comments on the quality and
relevance of Cambridge Curriculum Support resources are very important to us.

https://surveymonkey.co.uk/r/GL6ZNJB

Do you want to become a Cambridge consultant and help us develop support materials?
Please follow the link below to register your interest.

http://cie.org.uk/cambridge-for/teachers/teacherconsultants/

Cambridge International Examinations retains the copyright on all its publications. Registered Centres are
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Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge International AS and
A Level English (9093), and to show how different levels of candidates’ performance (high, middle and low)
relate to the subject’s curriculum and assessment objectives.

In this booklet candidate responses have been chosen to exemplify a range of answers. Each response is
accompanied by a brief commentary explaining the strengths and weaknesses of the answers.

Each response is annotated with clear explanation of where and why marks were awarded or omitted. This,
in turn, followed by examiner comments on how the answer could have been improved. In this way it is
possible for you to understand what candidates have done to gain their marks and what they will have to do
to improve their answers. At the end there is a list of common mistakes candidates made in their answers for
each question.

This document provides illustrative examples of candidate work. These help teachers to assess the standard
required to achieve marks, beyond the guidance of the mark scheme. Some question types where the
answer is clear from the mark scheme, such as short answers and multiple choice, have therefore been
omitted.

The questions, mark schemes and pre-release material used here are available to download from Teacher
Support. These files are:

Question Paper 12, November 2016

Question paper 9093_w16_qp_12.pdf
Mark scheme 9093_w16_ms_12.pdf
Question Paper 22, November 2016
Question paper 9093_w16_qp_22.pdf
Mark scheme 9093_w16_ms_22.pdf
Question Paper 32, November 2016
Question paper 9093_w16_qgp_32.pdf
Mark scheme 9093_w16_ms_32.pdf
Question Paper 42, November 2016
Question paper 9093_w16_qgp_42.pdf
Mark scheme 9093_w16_ms_42.pdf

Past papers, Examiner Reports and other teacher support materials are available on Teacher Support at
https://teachers.cie.org.uk
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How to use this booklet

Introduction

Example candidate response — high

Examiner comments
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Discuss and analyse the answers with
your learners in the classroom to
improve their skills.
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How the candidate could have improved the answer

0 Immediate and purposeful
assessment of the tone of the
passage.

‘yé(aminer comments are\

[

alongside the answers,
linked to specific part of the
answer. These explain
where and why marks were
awarded. This helps you to
interpret the standard of
Cambridge exams and
helps your learners to

inne exam technique. /

There was some engagement with the passag
focus was very variable and rhetorical devices

This explains how the candidate could have improved the

answer. This helps you to interpret the standard of
The response would have benefited froma mo| Cambridge exams and helps your learners to refine exam

disconnected and this prevented any clear exa technique.

Common mistakes candidates made in this question

The examiner expected candidates to:

Lists the common mistakes candidates made in

» identify language examples and features answering each question. This will help your learners to

the passage

avoid these mistakes at the exam and give them the

» comment on specific effects ofthe chose| pest chance of achieving a high mark.

effect ofthe passage as a whole
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Assessment at a glance

For Cambridge International AS and A Level English Language, candidates:

e take Papers 1 and 2 only (for the Cambridge International AS qualification)

or

o follow a staged assessment route by taking Papers 1 and 2 (for the Cambridge International AS
qualification) in one series, then Papers 1 and 4 (for the Cambridge International A Level qualification) in
a later series

or

o take Papers 1, 2, 3 and 4 only in the same examination series leading to the full Cambridge International
A Level.

Cambridge International AS Level candidates take:

Paper 1 Passages ' Duration ‘ Weighting ‘
The paper contains three questions. 2 hours 15 minutes 50%

Candidates answer two questions: Question 1, and either
Question 2 or Question 3.

Questions carry equal marks.

Externally assessed. 50 marks

and

Paper 2 Writing Duration Weighting

Two sections: Section A and Section B. 2 hours 50%

Candidates answer two questions: one from Section A and
one from Section B.

Questions carry equal marks.

Externally assessed. 50 marks
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Cambridge International A Level candidates take:

Duration

Assessment at a glance

Paper 1 Passages

The paper contains three questions.

Candidates answer two questions: Question 1, and either
Question 2 or Question 3.

Questions carry equal marks.

Externally assessed. 50 marks

2 hours 15 marks

Weighting

25%

and

Paper 2 Writing

Duration

Weighting

Two sections: Section A and Section B.

Candidates answer two questions: one from Section A and
one from Section B.

Questions carry equal marks.

Externally assessed. 50 marks

2 hours

25%

and

Paper 3 Text Analysis

Duration

Weighting

The paper contains two questions.
Candidates must answer both questions.

Questions carry equal marks.

Externally assessed. 50 marks

2 hours 15 minutes

25%

and

Paper 4 Language Topics

Duration

Weighting

The paper contains three questions, each on a separate topic
area.

Candidates answer two questions.
Questions carry equal marks.

Externally assessed. 50 marks

2 hours 15 minutes

25%

Cambridge International AS and A Level English 9093
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Question 1a

Question 1a

Example candidate response — high

Examiner comments
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o A succinct title that clearly
introduces the piece’s purpose
(including the sense that this piece
is understood to be one of a series)
and audience. The adjective
‘crucial’ is effective given the
requirement to provide advice. The
candidate clearly appreciates Dr
Mouton’s link between sleep
deprivation and its effect on
cognitive abilities and hence
academic performance.

e The candidate undertakes
informed reworking of the original
text in this paragraph, chiefly by
making explicit Dr Mouton’s
connection between ‘the number of
hours slept’ and ‘cognitive abilities’.
The candidate continues to use
careful phrasing in support of the
advising purpose: ‘cannot be
overstated’ and ‘direct correlation’.

e Anecdotal evidence contained
in expressive descriptive language
that reworks the original text’s
numerous references to the effects
of sleep deprivation — ‘trudged into
class yawning’, ‘drift off during the
lesson’ — is employed successfully
to suggest the candidate’s
proficient grasp of creating a
teacher persona relating important
ideas to students. The persona’s
credibility is developed further
through the reference to the shared
experience — ‘my colleagues’ —
(and the subsequent use of the
plural pronoun to start the next
sentence).
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Question 1a

Example candidate response — high, continued Examiner comments
Tushe 3 bl BT bl o gud || QIommiermies,
0 S\M“* SMW’ t‘ M ”“*& lmj ()q\ and informed advice (‘some tips’).
____%bﬁ_r\ A V\?) WS __ ..... \/\Joﬂ'\JY Suitably dramatic active verbs
. 0(1,\“ 5 __Fbg.,,_a‘,.r_g_wﬂ_u (‘Ditch’ and ‘Stick’) start each point
bomarbiod bof st tr o gk b phaoring o to engage a student audience.
; 3 . N
“"‘4‘*—“‘*—“5’*\“—% ,“C g paocn S sty | Note: The four crossed-out lines
i  hefore ?J'_M indicate that the candidate is aiming
T 3 andidate
i O 8 & waulod Luyco iwl QMD( Set to compose the piece of dwept_ed
T {W_U e Mormg_,_g writing within the 150 word limit.
- : : © The brief conclusion (note the
LYY WS Bane can b o Some uu by strategic placing of the second
s 4 person singular pronoun at the end
Q qQ ‘ of the sentence) and formal signing
A avigtbiont. off support the candidate’s inten,tion
Q Bufol to create the sense of a teacher’s
Mp. Balbulis 0 advisory capacity for the benefit of

students’ well-being.

Total mark awarded =
8 out of 10

How the candidate could have improved the answer

This Band 2 response amply demonstrated a proficient appreciation of audience, purpose and form. Diction
and phrasing consistently created appropriate effects with the inclusion of a title, a variety of sentence types
in well-structured paragraphs and pieces of advice demarcated by bullet points clearly indicating the
candidate’s appreciation of the conventions of an article providing advice. Reworking of the original text was
both consistently informed and engaged. An appropriate and fluent style was maintained throughout the
piece. Its length is close to the 150 word limit.

More careful editing (especially of the second paragraph) would have allowed another piece or two of advice
to be included from further reworking of the original text, especially in relation to two ideas introduced near
the end of it: the negative effects of sleep deprivation can emerge due to half an hour’s less sleep per night
and are cumulative and become more pronounced over time. The piece’s conclusion could have been
purposefully developed accordingly.
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Question 1a

10

Example candidate response — middle

Examiner comments
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o Two crossed-out versions of the
candidate’s response indicate apt
engagement with the task in terms
of audience and purpose through a
zombie analogy.
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Question 1a

Example candidate response — middle, continued

Examiner comments
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e The chosen title shows some
understanding of purpose, though
perhaps not the serialisation
context (where getting enough
sleep is the specific topic of the
piece to be written on this
occasion). ‘Tip’ in the singular form
is an early indication that accuracy
may be an issue (i.e. more than
one piece of advice is expected to
be imparted).

0 The zombie analogy is a
successful strategy as it introduces
the topic of sleep deprivation to a
student audience in a humorous
manner through some appropriate
descriptive writing (‘dark sunken
eyes’, etc.). The suggestion of guilt
on the part of sleep-deprived
students is not an accurate
reworking of the content of the
original text but should be accepted
as a form of admonishment from an
authoritative teacher persona.

o ‘on’, not ‘of’, should appear in
the first sentence of the second
paragraph. Superficial reworking of
the original text continues from the
introduction of the topic ‘sleep
deprivation’ at the conclusion of the
first paragraph. There is apt use of
a rhetorical question (more skilfully
executed than the one concluding
the first paragraph) that
incorporates a further attempt to
engage with the student audience
through humour.

0 The candidate embarks on
giving three pieces of advice while
periodically engaging in reworking
e.g. ‘cramming over night’
successfully echoes Joe’s
observation ‘pulling an all nighter’
(lines 17-18).
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Question 1a

Example candidate response — middle, continued Examiner comments

| HMee .oy o aot: on eary dinner Lating Late pnd govg b
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1450t eorth. jepe fepeocsdng your futune and eumdhe LGht
) Mﬁmﬂ@m@aﬂm&m@ﬂﬁ@gﬁm&bﬁm _
_iu_L‘LLQtagAL..f[ls.@nW‘a_.,_e o Ir? the final paragraph the

candidate attempts to use teenage

slang (get off), graphology
(uppercase ‘PHONESY’ for shouting
effect) and the phrase ‘Flooding
your social media’ to reference a
stereotypical preoccupation of
students, to maintain engagement
with the audience. The word ‘keep’
should be omitted in the final
clause. Arguably, the candidate
may have originally intended to
write ‘keep you awake’ which would
be a pertinent observation. The
directed writing piece ends abruptly
with a reference to an issue
‘insomnia’ not found in the original
text.

Total mark awarded =
5 out of 10

How the candidate could have improved the answer

This Band 3 response showed a competent understanding of form (the well-structured paragraphs and
variety of sentence types), audience (especially via the zombie analogy) and purpose (up until the
concluding reference to insomnia). There was adequately engaged reworking of the original text’s focus on
sleep deprivation’s cumulative impairment of cognitive abilities (in the second paragraph). The candidate
used descriptive language and teenage slang (including exaggeration e.g. ‘Flooding’) to achieve deliberate
effects to engage the intended audience. There were a few lapses in accuracy and expression throughout
the piece of writing. The candidate wrote approximately 175 words and therefore exceeded the upper word
limit for most of the final paragraph.

Better sustained reworking of a wider range of ideas contained in the original text could have been possible.
The zombie analogy was entertaining but it exaggerated physical symptoms of sleep deprivation at the
expense of its more subtle effects on cognitive abilities while seemingly preventing the candidate from
including more of the original text’s ideas e.g. as little as half an hour’s less sleep a night leads to ongoing
impairment of cognitive abilities. Thorough careful planning of the directed writing response would have
supported the candidate’s attempt to demonstrate a more than competent understanding of purpose. The
advice given is mostly pertinent but could be expressed more succinctly and written in more encouraging
language.
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Question 1a

Example candidate response — low

Examiner comments
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o There is no title to clearly
indicate the topic being examined.
In the first paragraph the candidate
begins to demonstrate a sound
grasp of the teacher persona
required (a very experienced but
rather stern figure in this case) and
touches on the purpose of the
directed writing piece (‘students
who are not able to have enough
sleep every night’) but does not
directly address a student
audience. The first paragraph
consists of a single run-on
sentence and includes unnecessary
repetition (‘situations and
circumstances’), improper use of a
prefix (‘unactive’) and unusual use
of the word ‘appetite’ (where ‘need’
or ‘craving’ would be more
effective).

e Another run-on sentence. The
opening statement of opinion about
‘leisure activities’ is off-topic as it
stands. The candidate’s reference
to ‘three or four hours sleep’ is a
simple reworking of Shirley’s
anecdotal contribution to the
conversation in the original text
(lines 8-10). The candidate’s
representation of the unsympathetic
teacher persona is maintained
through the implicit argument that
students’ failure to budget their time
efficiently — ‘neither do they sleep
nor they [sic] study’ — inevitably
leads them to opt for sleep instead
of studying at night.

o The register is lowered
somewhat through the use of ‘kids’.
One pertinent piece of advice to
conclude: prompt devotion to
studies upon returning home from
school will ensure students ‘have
enough time to sleep’, thus
rectifying the situation described in
the first paragraph (students ‘suffer
in the morning’ at school because
they have had an insufficient
amount of sleep the previous night).

Total mark awarded =
3 out of 10
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Question 1a

14

How the candidate could have improved the answer

This response just achieved a Band 4 mark due to the candidate’s sustained attempt to create the persona
of a concerned (if cynical) teacher, some engagement in reworking the original text and providing a piece of
pertinent advice that demonstrated an implicit understanding of the original text’s focus on the effects of
sleep deprivation on cognitive abilities (here, the ability to do homework when still alert enough). There were
several lapses in both accuracy and expression, although what the student was attempting to convey could
be readily understood. This candidate exceeded the upper word limit by about fifteen words (or most of the
last three lines of the response).

More careful reading of the original text and the taking of notes about its content would have facilitated
better-sustained reworking to meet the requirement to give ‘advice and ideas about how to have enough
sleep each night’ (as specified by the question). Addressing students directly would have not only
demonstrated a fuller sense of audience but could also have prompted the candidate to write in a more
economical style and employ recognisable conventions of an article.

Common mistakes candidates made in this question

Candidates were required to produce a piece of directed writing of between 120 and 150 words in length,
that successfully reworked the content of the original text provided in Question 1 (in this case a transcription
of a conversation on a television talk show about the importance of sleep). Candidates needed to accurately
interpret the instructions provided to successfully identify: the persona they should assume (‘a teacher’), the
audience to be addressed (‘your students’), the purpose for writing (‘giving ... advice and ideas about how to
have enough sleep each night’) and a suitable form or text type (prose non-fiction article, the latest of a
series of pieces in the ‘Top Tips for Students’ section of their school’s website). It was strongly
recommended that candidates carefully plan their directed writing pieces so as to make suitable choices to
sustain the use of an appropriate tone and associated vocabulary throughout the composition of the directed
writing response. Written accuracy and expression is assessed, so careful proofreading was also required in
order to identify and correct any errors in expression and accuracy before progressing to Question 1(b).

Writing too little or too much was the most widespread error made by candidates. Although the mark scheme
does not allow examiners to apply penalties, candidates should keep within the suggested length of 120-150
words as far as possible. Responses that were too brief often suffered from undeveloped ideas. Maintaining
a suitable tone was usually more challenging in responses that were too long, and there was an increased
possibility of lapses in expression.

Candidates should have noted that Question 1(a) carried only one-fifth of the total marks available on this
paper (10 marks out of 50) and thus no more than 20-25 minutes should have been used in the planning
and composition of the directed writing task.

Initial careful identification of purpose and audience needed to be undertaken before candidates started
composition of their directed writing pieces. Many candidates appeared not to plan in sufficient detail,

especially in regards to vocabulary choices and phrasing. Careful proofreading and corrections would have
eliminated the majority of lapses in accuracy and expression.
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Question 1b

Question 1b

Example candidate response — high

Examiner comments
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o An introduction that
distinguishes between the texts
according to their purposes. Note:
Candidates often awkwardly
designate the original text (here,
the transcription) as the second one
(here, ‘Text B’) — this is not an issue
as long as it is clear which text the
candidate refers to on each
occasion.

e A proficient appreciation of the
texts’ spoken and written modes
begins to emerge.
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Question 1b

16

Example candidate response — high, continued

Examiner comments

goite in et ROiy Wt o D Ma,ﬁm
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suthh ey “da’?
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e of kol RS Wwile mmmm
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’C\'\ﬂ "éooﬁb\\r\w ¢ Jl{b’(‘)., Text £ CD’M' he
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9 A developed comparison of the
texts that considers their different
audiences through reference to
relevant examples of language use.
The directed writing’s context is
considered briefly, though with
understanding, and Dr Mouton’s
predominant status in the
transcription text is recognised.

o It is clear from this paragraph
that the candidate is consistently
structuring the comparison of the
texts using a topical approach —
this case, differing levels of
formality. Examples illustrating the
neutrality of the teacher’s register
and the informality of the
presenters could be easily
provided.

e A better illustrated, more
proficient comparison of an aspect
(syntax) of the texts’ differing forms
and styles occurs in this paragraph.
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Question 1b

Example candidate response — high, continued

Examiner comments

in h)d B indudt th wie (ﬁéUﬂJeeﬂl
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refer
snvelvd
0(' ..AN-M”
e 4

p!"’/l.&y\lej

ond oS hgve, fafru
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Ebd‘or Mﬂt(ﬁn\ ty ;mmq“* @
|M.oc(:“(Lh(JL f QL’H"‘M( Onguah |

eLe Ghuaut Fannst,
L@)L\. 71{)3 ﬂ'{(ﬁ\/ w/'/'L]

Tu Ow(/!'«di@'\.
H'\L. ol
_AA'{&»@\'A&.S it in 'hirm_ﬁ
wnd__oudione & _the toti. Unlik Taxt
Tk A 1wt ducaduisel by o mr:dt; o
__J:paA’ra»ulu_fwlﬁ__foDMj

the f;;z,uf md@

_gpm/(favu_ov-s Specth fohes Wl b W‘«T(e}(

MML nm«!f%d’

Condtrucins,

illugteafes (i Jpeafinsty

of  the ln«aorhma VF IIW". m%a#

G The candidate focuses on
aspects of spontaneous speech in
the transcription. The comment on
Joe’s use of ‘Deictic expressions’
may be considered as an implicit
comparison with that previously
made (third paragraph) about the
teacher’s use of deixis. Dr Mouton’s
predominant status within the
transcription noted earlier is proved
convincingly here.

e Recognition of the requirement
to compare the texts carries on into
the concluding paragraph.

Total mark awarded =
12 out of 15

e PAST PAPERS
INSIDE
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Question 1b
How the candidate could have improved the answer

This Band 2 response showed a consistent appreciation of spoken and written language, undertook
comparative analysis of the texts’ purpose, form and conventions and selected relevant textual references in
support of most observations made.

The candidate’s method of comparative analysis was highly economical. To achieve a Band 1 mark the
candidate would need to have presented more detailed connections when examining the effects created by
different aspects of style and language in particular, and to have organised more carefully the comparisons
made so that they were explicit ones, always supported by close textual references. There was certainly
scope for the candidate to consider the effects achieved through the controlled use of active verbs and
emotive language in the directed writing text, in comparison with Shirley’s disjointed anecdotal contribution to
the conversation (lines 7—12 of the transcription) that is overlapped by Dr Mouton (line 12) to regain a clear
focus on the effects of sleep deprivation.

e PAST PAPERS
INSIDE
Your education hub
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Question 1b

Example candidate response — middle

Examiner comments

3__Dr\ oubon

_____ELL._DUQ,LM_ Feacts OlLves vsﬁw}q;hbb@ _g_lmp@:teck'
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|E Qd:@ﬂ_ubdaaw lloncom_dideusses othe \tmponta neo af alop:
\The_bronsesutptain stosds of vsith. Doctor Mopben
|efckhe=hn_and e xato_auzp na_o_dlockoe en cthe,
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:bg__g.smng;m _{iwyogo@,_ﬁ((_ ___mm_@gﬁmbﬁﬁ.._ ,_.
lone s as ahle 1.y %Mhm%_a&eb ageeck

1 &Uaﬂ h g&pea{:.@(,_w\@‘,_l\() m‘m‘@w@m
|uthind —person Ynctunve Coue ' he siws. Thid opes o

show ne motber (oo you dne woherr or Lohise you
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5}»&%_5%#_@_?@ oy mctudx_\r%&mum_
{pecsonal _ounecdedes oo _hernible sloep depni uabion
i @opmm,@_w&_w% e wohele dea o the
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Lveee- Jeone on ooy g(@pwkxmﬁ_mmj& b onecdott, |

S.SMA%_R%&,_J&@_CMM anel _0

o The first sentence just reiterates
the information presented to
candidates in the instructions to
Question 1.

9 The candidate examines the
status of Dr Mouton in the
transcription text. There is no
examination of the truth of the
language he uses even though the
candidate claims ‘viewers are going
to believe every word he says’.
Note: There is no mention of the
directed writing text as yet.

9 The candidate continues to
focus on Dr Mouton and identifies
aspects of his spoken discourse
with some attempt to describe the
effects created.

e PAST PAPERS
INSIDE
,,,,,,,,,,,,,,
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Question 1b

20

Example candidate response — middle, continued

Examiner comments
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o By providing textual references
in support of observations about
Shirley’s tone and diction the
candidate successfully, if briefly,
illustrates the effects created.

e PAST PAPERS
INSIDE
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Question 1b

Example candidate response — middle, continued

Examiner comments
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e The candidate’s considers all
three speakers and their functions
in the transcription text. The focus
on aspects of dysfluency features in
their spontaneous spoken
discourse demonstrates a partial
degree of engagement with speech.

0 The candidate turns to the
directed writing text, mistakenly
thinking it was published in a
printed form rather than an
electronic one.

e The candidate focuses on the
‘casual’ tone and colloquial
language found in the directed
writing text. Textual references are
quoted to illustrate the general
effects attributed to them.

0 A brief comparison between the
directed writing text and the
transcription text in examining how
successful each one is in relating to
its audience.

Q The candidate seeks to
examine the use of rhetorical
questions in the directed writing
text. Consideration of a topic wholly
of the candidate’s creation — ‘why
algebra is so difficult to grasp’ —
and the students’ subsequent
emotional response does
somewhat explain the candidate’s
approach to engaging with ‘ideas
about how to have enough sleep
each night’.
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Question 1b

22

Example candidate response — middle, continued

Examiner comments
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@ The candidate goes off topic
here.

m There is some appreciation of
an appropriate attribute of the
teacher persona here.

@ The candidate continues to
examine aspects of the directed
writing text. Examples are provided
but their effects are only described.

Total mark awarded =
7 out of 15

How the candidate could have improved the answer

This Band 4 response exhibited a degree of engagement with a number of aspects of both spoken and
written language but lacked a comparative approach. A range of features of both texts was commented on
with references chiefly serving to illustrate the answer. Comments on aspects of conventions and form and
style remained undeveloped on a number of occasions as the candidate described the effects created.

The candidate’s knowledge of the features of both spoken and written texts could have been demonstrated
through a comparative approach that utilised the range of features already identified in the response.
Aspects of conventions and form and style could have been examined in greater detail through evaluation of
the different effects achieved in both texts. Closer comparison of the texts’ language would have been

possible.

e PAST PAPERS
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Question 1b

Example candidate response — low Examiner comments

/f%*c /((\\L(SWW\ «\/P)(\d congisk OL exvencks Q\(Oi\’\ O
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Qe 4

P oD 2 ’\‘Ne, \’&Od\Qe &b\, Screol provided in the instructions to

] Question 1(b), the candidate
wdoste T % QU\K%@ Yo C\M o ety hesitantly (‘might be’) and briefly

s Yo eve cnO\.\c\\f\ Qeeo _evew ey considers the purpose and
ok con et oo Ao Ao Al " ed Newce | | audience for the original text.
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e A brief comparison of the texts
for purpose and audience. Note
how the candidate merely makes

“Tew Yvotetigy  Qeduwden  lade of gl QA use of the instructions for Question
¥ Y . .
G o Conse s ;v obcanional. o\w@m\,\c\ 1 rather than drawing inferences

N from selected textual details.
bv\ Ho TXCagrovex s S\m\*k@\ Qece.  ond loe

(& s¥@k}\o Ao condenye /Kx o;uue s Y RN
"}@\’ A e ododte \,\ozs DO, Qaures
ox OJQX‘\O\Q\?]& PO K\m,g r‘o\/ “(Cnde. 6 Some basic examination of
Co SNy J (\3 2L e features of spoken mode texts with

reference to two speakers but not
specific textual details drawn from

e ke bRy %s_ % Oexcuetve vﬁ&hﬁj the texts. The attempted

5\13\9,._0;); A A (DOYENS  ODIMONS oo comparison with the directed writing
\%hpﬁ%}(w\s *_0 € LS @X\\ Py oa - text does not consider any of its

. syntactical features.
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Question 1b

Example candidate response — low, continued Examiner comments

Weo oy Hemne . T ‘«%xc« Qeoo~ Mo Ve a\»&\/
Liees o eesteedy in—"N Nt o&k\c\ﬂ/ N (/ok k\u
Qreol__woedente B o noweMOC oviie Yo %N%g_«____
\ - \O(’./\,\Q\}Q, W\b&\r DQ,&\\L Ddeodee Leshe )roc Nijv\c\\ Nr

A oo 2\»&,4\3«_;% e pecciansencs Koo N 4) O An attempted comparison of the

texts’ persuasive purposes. The
candidate could have made the

e von o v dekions oA Yo @edces  uotse o response more focussed by
Moo Sewoc BV \ewkn oy \sum\ ind oo b examining the accompanying
Do K deeo em{.@— N Ace kvamgcx@r ol textual references.

3&2 koo \ cles .y W conteedy

Yoo akcle al o Mal  chen\ex M eeoladerios _6 eThe candidate is observing the
“ cooperative nature of the

' - - - transcription text (possibly due to a
LN;N@ bed J(EL“‘ (%‘/‘“” aroun Y "Q\ S‘A beros lack of knowledge of appropriate
Vione. , N Anaadrenrts A\(\ 0O \LM\’ terminology). The ‘contrast’ with the
A oede  and i Re pm\' Valk x\,_,.\ feo directed writing text is not clear.

ER W«\/mbcv\(w o M ‘ir\g\o\\\Y avopit T Ruk
L N *m, o %QUQD 2 A4QL ey
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k\;«i ves e ch TResker ﬁ\hxjokoe,é So hue Lws erly one gwﬁ cooperation in the transcript is
\Wods st ‘7\’ \\A\\E"' C‘W N gs;ﬁlr(tjgr?ictjyat: I(ta)]::rr:}ﬁ; (tirr]n-taking
\‘0“‘“ some _tedieel Yeeons  \xce " compnitive” gy is missed however), leading to the

N
#  Cenoswraet Mo Lo, 4o \n\i\J\\ _c\zQAV(o,wad/l/ observation that Dr Mouton is the

]N \(\fe, Xeoncoidy  an~e AN Conngesson M., cse¥ictss “dominant” speaker. The

L e Ry . . ) observation that the presenters
i wolio o) e o \K\ADQ\,““ “explore more” requires
__(%&Q\},U*U’i\ ﬂ development. The comparison with
the directed writing text is recycled
/(\m \skina o e an Ko o \Hie from the second paragraph.
Cor O 63
—'gd:‘*\‘\)*——-b" O %VQO X Dm&ol\i o?p\pi\ e A basic point is made about the
JAY e o Mhe  es & Mee By use of high and low frequency
vocabulary in the transcription text
odon. sl Oloc Jon deed o ddwdabe || 200 SRS S o
1 RovensoeNic Q‘/ el 08 Shiday Yose, Adces that high frequency vocabulary is
ook e CEY: o\ ouies, e w\\k\ o E(AN\\PA prevalent in the directed writing
: text.

Total mark awarded =
5 out of 15
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Question 1b

How the candidate could have improved the answer

This Band 5 response demonstrated a basic appreciation of spoken and written language by way of limited
comparisons of purpose and form and style; an awareness of conventions only applied to the transcription
text. Limited textual references mainly took the form of direct quotations that were not evaluated. The
directed writing text was barely considered by the candidate.

The identification of a wider range of features and examination of associated effects would have been
beneficial, as would the use of a comparative approach with a more equal emphasis on both texts. The
candidate could have been more specific in expressing evaluative judgements and could also have selected
and determined the effects achieved by low and high frequency language in both texts to develop the
attempted comparison of language.

Common mistakes candidates made in this question

The examiner expected candidates to examine significant similarities and differences existing between
Question 1’s two texts: the directed writing response (the school website piece containing advice and ideas
about how students can have enough sleep each night) produced by candidates in 1(a) and the original text
(the transcription of the television talk show conversation).

In their responses candidates needed to:

e show an awareness and appreciation of distinguishing features of written and/or spoken language (here,
both modes are represented) with reference to carefully selected examples of vocabulary, word order
and the structure of sentences/utterances
examine evidence of varying levels of formality existing between the texts
comparatively analyse and evaluate the effects created through use of specialised diction, jargon and
figurative language e.g. metaphor and simile

e demonstrate an understanding of how the features examined relate to differences in form, purpose and
audience and the communication of differing attitudes on the part of writers and/or speakers. Examiners
also evaluated how well candidates organised information and supported their observations with close
textual reference.

Candidates did not often provide detailed plans to accompany their responses to Question 1b. Careful
planning and regularly consulting their plans as they composed their responses would have helped to make
sure that candidate’s responses featured detailed comparison of the texts.

Insufficient examination of the candidate’s own directed writing text was a shortcoming of many responses to
Question 1(b). Candidates should have aimed for a 50:50 or at least 60:40 balance of emphasis on the two
texts. Before planning a response to Question 1b it would have been sensible for candidates to carefully
analyse their own pieces of directed writing and note the most prevalent features: the directed writing text
was just as important as the original text for successful completion of this comparative task.

There was often too much consideration of mode(s), usually of the original text, that led to the listing of
features with inadequate evaluation of the effects achieved in either text.

There was often insufficient comparison of specialised diction, jargon, slang and, where present, figurative
language. Candidates should have made sure that about a third to half the length of their response consisted
of a comparative examination of the language appearing in both texts.
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Question 2

Example candidate response — high
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o The candidate briefly outlines a
few of the issues to be considered
in the response. It is apparent that
the candidate intends to compare
the texts and focus on purpose and
audience.

e A clear and accurate
delineation of the texts’ respective
purposes and audiences. The
inclusion of relevant textual details
would be beneficial and might have
helped the candidate to more fully
appreciate Text B’s audience than
‘no particular scope if not to be
entertained’ suggests.

e The candidate here identifies
and explores a common language
feature (adjectives) and subject
(cities). It would be beneficial to
ascertain the lexical field of Text A’s
selected adjectives (praise?) to
balance that discovered for Text B.
A sharper focus on effects could
easily be achieved if the candidate
discerned how ‘feverish’ and
‘anxious’ relate to citizens while
‘parched (pavements)’ is an aspect
of the urban environment

described.
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Question 2

Example candidate response — high, continued

Examiner comments
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o The candidate here further
develops the examination of Text
A’s ‘positive’ tone through
examination of a few of its more
widespread techniques. The
examination of nouns that alliterate
in connection with a verb that does
too, is the most developed one
here.

e By next focusing on the use of
verbs and their effects in Text B the
candidate establishes a neat
contrast with the previous
discussion of Text A’s.

G Confident analysis of aspects of
language in Text B in the first half
of this paragraph. An implicit sense
of comparison with Text A emerges
from the careful structure and
evaluative language employed by
the candidate. (The immediate
observation ‘Text B uses alliteration
too’ is a clear bridging statement.)

e ‘the interminable time that never
seems to pass’ amply
demonstrates the candidate’s
proficient awareness of effects
created in Text B...
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Example candidate response — high, continued

Examiner comments
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0 as does the concluding
observation ‘the unending cycles
the people are submitted to, forever
running, oppressed by a city that
never lets them go’. It is apparent
that the candidate regards Text B
as a literary one that requires
constant analysis by the reader to
determine meanings.

0 Although there is scope for
more incisive syntactic analysis in
this paragraph, the candidate
successfully negotiates both the
function and effects created by both
texts’ sentence types. Attributing “a
sense of stream of consciousness”
to Text B is another clear indication
of the candidate’s engagement with
what is perceived to be a literary
text fulfilling an entertaining
purpose for its audience.
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Question 2

Example candidate response — high, continued

Examiner comments
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@ A developed comparison of how
the writers have used different
simple yet effective techniques to
acknowledge their respective
audiences.

m ‘Text A ... an informative text’ is
a belated reminder of its genre first
made at the beginning of the
second paragraph. It would be
useful for the candidate to here
evaluate the texts in terms of their
contexts in support of the previous
discussion of their purposes and
audiences.

@ The effect of personification in
the second extract from Text A is
neatly summarised. It would have
been beneficial for the candidate
also to compare the description of
other residents of the city in Text
B’s final paragraph.

@ A brief though effective
conclusion. The candidate’s more
thorough analysis of Text B
throughout the response is
encapsulated by the summarising
image of the city being ‘an
overbearing monster suffocating its
inhabitants’.

Total mark awarded =
20 out of 25
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Question 2
How the candidate could have improved the answer

This Band 2 response was thoroughly engaged and offered a very informed comparative appreciation of
forms and conventions. There was a proficient awareness of effects achieved by both texts and a focused
grasp of how purpose and audience (and implicitly context) shape meaning. Detailed appreciation of voice
was evident in relation to Text B in particular as well as some focus on linguistic techniques.

A more substantive appreciation of linguistic techniques found in both texts, along with a sharper focus on
Text A’s context (and its significance) would have benefited the answer. The candidate showed ample

perceptiveness; a more incisive analytical method applied to both texts more equally would have been
required in order to achieve a Band 1 mark.
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Question 2

Example candidate response — middle

Examiner comments
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o In the first paragraph the
candidate just reiterates the
information provided in the
question.

e Accurate use of adjectives to
describe the tone of Text A;
supporting textual details could be
presented and analysed.

o There is recognition of Text A’'s
context (as well as purpose and
audience) through a brief
consideration of its genre and its
functionality for would-be city
tourists.

o A clear comparison between
the texts for tone.

e The candidate presents the
idea that the context of Text B may
be assumed to be autobiographical:
‘an attempt to get through the
author’s own perspective...”.
Alongside some evaluation of the
general effects produced by
language — ‘makes the city life feel
dreadful and repulsive’ — it is
becoming apparent that the
candidate appreciates that Text B is
taken from a work of fiction.
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Example candidate response — middle, continued

Examiner comments
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e The first of a series of topical
comparisons between the texts.
There is a measured awareness of
the effects produced by low
frequency language in each text,
with appropriate examples quoted.

e There is scope for consideration
of the texts’ sentence structures,
too.

6 Although Text A is specified it is
the candidate’s intention to
compare the use and effects of
figurative language in both texts.
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Question 2

Example candidate response — middle, continued

Examiner comments
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0 The candidate clearly
appreciates how in Text A cities are
consistently compared to the
human ability to evolve, through
brief consideration of correctly
identified techniques. The
concluding ‘making the audience
emotionally connect with a city’ is a
generally informed attempt to
further develop the opening
remarks made about Text A’s
purpose and context.

@ Significantly, there is much
more accurate and sustained
analysis of the figurative language
techniques identified in Text B than
has been the case for Text A. It is
worth noting how the candidate
twice signals the existence of
implicit comparisons between the
texts though the strategic
placement of the conjunction ‘but’
before suggesting that Text B’s
‘murderous sense’ sets it apart from
Text A’s evolutionary sensibilities.

m Another neat link to context
examined in the opening section of
the response.

@ A concluding consideration of
contrasting sets of vocabulary that
helps the candidate to delineate the
fundamentally different purposes of
the texts.

Total mark awarded =
15 out of 25

How the candidate could have improved the answer

This Band 3 response featured a generally informed understanding of how purpose, context and audience
shape meaning, and a competent appreciation of voice as created through deliberate language choices
(though less so in relation to linguistic techniques). There was a controlled and measured awareness of the
effects achieved by both texts and a steady comparative awareness of their conventions throughout the

response.

The candidate’s identification and evaluation of the effects of features the texts had in common was made at
the expense of those features unique to each. There should have been more explicit consideration of their
respective forms to follow the accurate observations about purpose, audience and context already
presented. More detailed analysis of language and appreciation of both voice and linguistic techniques would

have helped the candidate achieve a mark in a higher band.
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Question 2

Example candidate response — low, continued

Examiner comments
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e The candidate identifies the
extended simile in which the writer
ascribes human characteristics to
the development of cities, so the
term ‘personification’ is aptly
applied. It would have been
appropriate to consider at least
some of the associated verbs
present in the following seven lines
of Text A.

e In consideration of Text B the
candidate initially identifies that
description of setting occurs; some
examination of diction would be
required to determine the quality of
‘the atmosphere’ thus created.

0 The function of the comma in
separating the elements of a list is
again stated (perhaps as an
implicit, very general comparison
with Text A?).

Q The candidate attempts to
identify techniques used in Text B
without giving a clear sense of the
possible effects created (although
‘flashback’ is an accurate
description of the protagonist’s
memory-based experience in lines
16-17).

@ The candidate uses the final
paragraph to attempt some simple
direct companions between the
texts (‘more adjective’ (sic), ‘more
descriptive words’).

m As a final comparison the
candidate considers differences in
narrative voice. There is a failure to
acknowledge that Text A also
features the use of first person
plural objective and possessive
pronouns. In the final sentence the
candidate appears to be
highlighting Text B’s experiential
first person narration but does not
turn that observation into a fully
developed point.

Total mark awarded =
8 out of 25
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Question 2
How the candidate could have improved the answer

In this Band 5 response the candidate demonstrated a basic, often implicit awareness of forms and a few
conventions and a general understanding of purpose and audience (although not context). A fully
comparative approach was not utilised as the texts are mainly considered in turn with broad comparisons
attempted in the final paragraph. There was limited appreciation of a few techniques and their effects with
consideration of voice confined to the identification of narrative perspective.

The candidate could have undertaken earlier and fuller consideration of narrative voice and produced a more
developed examination of the two texts’ purposes and audiences. The analysis of selected textual details
could have been extended beyond simply identifying techniques, especially in regard to language features.

Common mistakes candidates made in this question

The examiner expected candidates to examine and evaluate significant similarities and differences existing
between two texts linked by a thematic connection (aspects of cities).

Candidates needed to demonstrate a sound knowledge of voice and linguistic techniques in relation to both
texts. They also needed to demonstrate a comparative awareness of the texts’ different forms and
conventions and of the effects created as well as an understanding of how purpose, context and audience
shape meaning. It was more efficient for candidates to compare the texts by utilising a topical approach
rather than examining each text in turn.

For Question 1b, candidates should have focused on both texts as equally as possible, using careful reading
of the texts, purposeful note taking and methodical planning to help achieve this aim.

Some candidates’ introductions mainly replicated the material about each text from the instructions for
Question 2, when it would have been better to briefly outline the techniques to be examined

Candidates often paid too much attention to the similarities between texts, leading to superficial
observations. A thorough investigation of what is unique about each text would have led to more purposeful
analysis of their respective features.

There was too much focus on punctuation and sentence and paragraph length and the listing of techniques,
instead of examining the specific effects these created.

Candidates sometimes used terminology to help signpost the consideration of textual features without
following this up with a detailed and perceptive analytical approach.
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